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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding during 2026-2029 and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	237

	Proportion (%) of pupil premium eligible pupils
	21.1%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2026-2029

	Date this statement was published
	September 2026

	Date on which it will be reviewed
	September 2027

	Statement authorised by
	L. Carr

	Pupil premium lead
	S. Thorpe

	Governor / Trustee lead
	V. Kingsley


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£86,170

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£86,170


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	At Bosmere Community Primary School, we are committed to ensuring that disadvantage does not become a barrier to achievement. We recognise that our disadvantaged pupils face a range of academic and non-academic challenges and our strategy is designed to ensure they receive the support, opportunities and high-quality teaching needed to thrive. Through an inclusive approach, informed by research evidence and our knowledge of individual pupils, we aim to improve attainment, attendance, wellbeing and life chances for all disadvantaged learners.
· To achieve this, we follow the EEF’s tiered approach to school improvement, which focuses on: 
· Access to high quality teaching. 
· Impactful targeted academic support. 
· Wider strategies to remove non-academic barriers to attainment. 
· Our strategy is long term and covers 3 academic years: 
· Year 1: 2026-2027 
· Year 2: 2027-2028 
· Year 3: 2028-2029


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils in the previous academic year.
	Challenge number
	Detail of challenge 

	1
	Attendance (SDP 3.1): Last academic year (2025-26), attendance for disadvantaged pupils was a significant barrier. Overall attendance was 89.5% - 3.5% of this was unauthorised absence. Persistent absence was 34.6%. Only 34.6% of the disadvantaged cohort had attendance over 96%.

	2
	Behaviour (SDP 3.2): Some pupils have high levels of dysregulation due to varying experiences of social engagement. Disadvantaged pupils had too many recorded behaviour incidents and suspensions.

	3
	Some pupils need to develop their speech, language and communication skills. Pupils arrive from a variety of early years provisions. In the last academic year (2025-26), only 1 of 5 pupils had a ‘good level of development’ in EYFS.

	4
	Statutory assessment scores from the last academic year (2025-26), indicate significant underachievement. This suggests that the disadvantaged cohort in the school have significant conceptual gaps in reading:
· 1 of 5 pupils had a ‘good level of development’ in EYFS.
· 1 of 6 pupils passed the year 1 phonics check.
· 1 of 5 pupils achieved the expected standard at KS2. No pupils achieved the higher standard.

	5
	Statutory assessment scores from the last academic year (2025-26), indicate significant underachievement. This suggests that the disadvantaged cohort in the school have significant conceptual gaps in writing:
· 1 of 5 pupils had a ‘good level of development’ in EYFS.
· 2 of 5 pupils achieved the expected standard in Grammar, Punctuation and Spelling. 
· No pupils (from 5) achieved the expected standard at KS2 or the higher standard.

	6
	Statutory assessment scores from the last academic year (2025-26), indicate significant underachievement. This suggests that the disadvantaged cohort in the school have significant conceptual gaps in maths:
· 1 of 5 pupils had a ‘good level of development’ in EYFS.
· No pupils (from 15) achieved full marks in the Multiplication Tables Check. Their average score was 15.9.
· No pupils (from 5) achieved the expected standard at KS2 or the higher standard.

	7
	Complexity of Need:
The numbers in the current ‘ever 6’ cohort varies from year group to year group, with a high proportion in the current year 3:
	Year
	No. of ‘ever 6’ pupils

	R
	6

	1
	7

	2
	5

	3
	14

	4
	8

	5
	5

	6
	7


The current disadvantaged cohort has a complexity of barriers and needs. 58% of ‘ever 6’ disadvantaged pupils also have SEND.

	8
	Cultural Experiences: Some pupils have not been exposed to a great range of cultural experiences and lack the general and background knowledge that will equip them with schema for learning.

	9
	Supporting families:
A small number of disadvantaged families require additional support to engage fully with school and access learning opportunities.
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9
Intended outcomes. 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Challenge reference
	Intended outcome
	Success criteria

	1
	Attendance: 
To ensure in the case of disadvantaged (ever 6) pupils, that:
a. Overall attendance increases
b. Persistent absence decreases
c. More pupils have ‘good’ (over 96%) attendance
	a. Overall attendance for disadvantaged pupils will increase from last year’s figure (89.5%) and to match or exceed 94.7% - last year’s national figure for disadvantaged pupils.
b. Persistent absence for disadvantaged pupils will decrease from last year’s figure (34.6%). The aim is to get closer to last year’s national figure for non-disadvantaged pupils: 16.5% 
c. To ensure that at least 75% of this year’s disadvantaged cohort have attendance over 96%. Last year, only 34.6% of the disadvantaged cohort had attendance over 96%.

	2
	Behaviour: 
To increase the engagement of disadvantaged (ever 6) pupils and decrease disruption to learning.

Pupils demonstrate increasing independence in self-regulation and consistently meet the school's behavioural expectations. 

The number of behaviour reflections recorded is reduced, indicating improved conduct behaviour and decision-making.

All pupils are able to access and engage successfully with learning through appropriate support, adaptation and inclusive practice.

A developmentally appropriate behaviour curriculum based on ‘Therapeutic Thinking’ principles will be implemented with individual behaviour plans for pupils who require one.

Pupils will be taught the behaviour and skills they need to communicate and play alongside their peers. 

	a. Pupils can articulate the school's behaviour expectations and are observed consistently demonstrating them across the school day. Learning walks, pupil voice and staff feedback show that pupils use agreed self-regulation strategies independently. Behaviour incidents requiring adult intervention decrease and classrooms remain calm, purposeful learning environments.
b. Behaviour reflection records show a sustained reduction compared to the previous academic year, with fewer repeat incidents and fewer pupils requiring reflection time.
· To reduce the number of suspensions for disadvantaged pupils: In the summer term of the academic year 2025-26, 8 disadvantaged pupils were suspended for a total of 26.5 days.
· To reduce the number of behaviour incidents for disadvantaged pupils: In school tracking showed in the same period, 19 disadvantaged pupils were involved in 83 recorded incidents as follows:
	Year 
	No. of pupils
	No. of incidents

	Rec
	2
	31

	1
	3
	3

	2
	1
	7

	3
	4
	15

	4
	5
	16

	5
	3
	10

	6
	1
	1

	Total
	19
	83



c. Behaviour data demonstrates positive trends across all year groups and during less structured times, including playtimes and lunchtimes.
d. Learning walks, book scrutiny and pupil voice demonstrate that adaptive teaching enables all pupils, including disadvantaged pupils and those with SEND, to participate fully in learning. Engagement in lessons is high, targeted pupils show improved participation and assessment information demonstrates that pupils are making expected or better progress from their starting points.
e. Structured lunchtimes, with additional supervision and a range of activities will enhance social experiences and broaden the pupil’s friendship groups.


	3
	EYFS:
To ensure that SENCo identifies early those who need additional language support.

To ensure teaching staff use ‘Language Link’ effectively to organise intervention.

To increase frequency of reading with an adult to daily.

To engage with trust oracy CPD and oracy progression document to accelerate development.
	a. To complete the baseline assessment for new reception pupils in September
b. To plan and deliver intervention and appropriate speech and language intervention and referrals as directed by ‘Learning Link.’
c. To track and evaluate pupil progress in Achievement Team Meetings every 3 weeks.

	4-5
	Reading and writing:
All pupils will have access to high quality teaching and learning using CUSP. Pupils will access learning because teachers have adapted it accordingly. 

Pupils will have a love of reading and demonstrate secure decoding and comprehension skills.

Pupils will have a flair for writing and demonstrate secure spelling, handwriting and transcription skills.

	a. All pupils will have access to high quality first teaching. They will achieve (or exceed) expected levels in reading, writing and maths and make (or exceed) expected progress – this will be tracked and evaluated in Achievement Team Meetings every 3 weeks.
b. Lessons will be accessible for all pupils of all abilities and provide them with the opportunity to achieve through carefully thought-out scaffolding.
c. Data collection is rigorously followed. All staff are aware the gaps in their pupils’ learning and are using them to inform their teaching.
d. All staff follow the Little Wandle programme and ready five times a week.
e. The gap in phonics between PP (38% in 2026) and non-PP (92% in 2026) pupils begins to close.
f. Interventions have been effectively targeted five afternoons a week.
g. The gap in writing end-of-year KS2 SPAG expectations between PP and the national begins to close (18% in 2026)

	6
	Maths:
Pupils will have strong arithmetic skills and apply these in a range of ways.
	a. All staff have followed the new Power Maths scheme.
b. Mastering number has been implemented.
c. Diagnostic information from Times Table Rockstars will be used to target intervention for pupils who require it.
d. The gap between PP and the national average begins to close in maths for Year 6 SATs (18% in 2026).
e. Regular ‘Achievement Team Meetings’ will support targeted interventions and help to close gaps.

	7
	Complexity of Need:
Leaders will support teachers to adapt learning to their particular cohort and employ evidence based pedagogical strategies to maximise the learning of disadvantaged pupils.
	a. Leaders’ monitoring will see evidence of adaptive and precise teaching to meet need.
b. SENDCo will support and challenge teachers to adapt and refine teaching to meet need.
c. Teachers will build and sustain positive relationships with disadvantaged pupils with high expectations, using adaptive approaches to maximise progress.

	8
	Cultural Experiences:
The school will provide pupils with opportunities that they may not be able to access at home. 

More pupils will be exposed to the cultural experiences and background knowledge that will equip them with cultural knowledge to boost their education, careers and social development.


	a. All pupils will integrate fully in the life of the school and take advantage of the free enrichment activities on offer.
b. There will be an increase in the number of disadvantaged pupils attending clubs.
c. Disadvantaged pupils will be offered a discount on all school trips to ensure they have the best opportunity of being exposed to cultural experiences offered by the school.

	9
	Supporting families:
More engagement and support will be provided for families who are hard to reach.
	a. Hamish and Milo wellbeing intervention will run with families throughout the year leading to improved relationships. 
b. Parent engagement for identified families will increase, evidenced through participation records, attendance at meetings and pupil wellbeing surveys.







Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £26,338
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	To use CPD to  ensure teaching is of an excellent standard and that assessment and planning is adapted to the needs of pupils.

This will include:

· The Oracy Cambridge training programme.

· Implementing Mastering Number in Years 5 and 6 reduce gaps in mathematical fluency. 

To use ‘Language Link’ to screen and develop intervention for EYFS Pupils.

To use the CUSP vocabulary rich curriculum in reading and writing.
To use Accelerated Reader and Times Table Rockstars to gain diagnostic information about proficiency in reading and arithmetic.

To fund the ‘Power Maths’ scheme for disadvantaged pupils.
	‘The most important thing that headteachers can do for their pupils is to make sure that there are good teachers in their classrooms.’
O’Shaughnessy, J., Tymms, P., Searle, J., & Moynihan, D. (2007). The leadership effect: Can headteachers make a difference? Policy Exchange. 

‘The dimension that is most strongly associated with positive student outcomes is that of promoting and participating in teacher learning and development'
Robinson, V. (2007). The impact of leadership on student outcomes: Making sense of the evidence. Australian Council for Educational Research (ACER). 

Headteachers Standards, in particular, standard 2 - establish and sustain high-quality, expert teaching across all subjects and phases, built on an evidence-informed understanding of effective teaching and how pupils learn
DfE Standards for Professional Development

Education Endowment Fund:
Effective oral language practice
Mastering Mathematics

CUSP curriculum, underpinned by explicit vocabulary instruction and research-focused pedagogy. 
EEF Accelerated Reader Trial

Times Table Rockstars Academic Critique
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	Monitoring and support
For disadvantaged pupils, leaders will continually monitor the following and provide support and challenge:
· Attendance
· Behaviour incidents
· Learning and behaviour plans
· Adaptions to teaching 
· Outcomes
	‘Variance in performance between the best and the worst British teachers was 76% (OECD, 2010). Don’t look at the systems, says Hattie. Look at the performance of individual teachers in individual schools. And that’s what heads should be doing.’
Hattie, J. (2015). What doesn’t work in education: The politics of distraction. Pearson. 


	1-9

	‘Achievement Team Meetings’ every 3 weeks to provide a structured environment for data analysis, to ensure a focus on pupils’ progress and identify areas needing improvement. 
	National College: Key Considerations for Effective Pupil Progress Meetings
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Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £110,874
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Teaching Assistants deployment and interventions. To work 1:1 with targeted pupils and work in small groups to support targeted learners, particularly within: 

· Core subjects;
· Speech and Language
· Phonics 1:1
· Times tables interventions (years 4 and 5)

Year 6 boosters delivered by teacher
	EEF Guidance - Deployment of Teaching Assistants 
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Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £9,616
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Attendance SDP Priority 3.1

· Monitor attendance weekly, focusing on disadvantaged pupils. 
· Identify pupils at risk of persistent absence and intervene early. 
· Hold regular case reviews and agree next steps. 
· Work with families, the PSO and external agencies to remove barriers. 
· Provide targeted support for low-attending pupils. 
· Evaluate interventions and adjust where needed. 
· Review attendance half-termly against targets and national benchmarks.



	
DfE: Link between attendance and attainment

EEF Supporting School Attendance
	1

	Behaviour
SDP Priority 3.2

· Train staff in Therapeutic Thinking and relational practice. 
· Use Hamish and Milo, Empower Programme
· Embed de-escalation and targeted behaviour support. 
· Apply rewards, consequences and restorative approaches consistently. 
· Monitor behaviour incidents, reflections and suspensions for trends. 
· Use individual behaviour plans where needed. 
· Engage parents early to support positive outcomes. 
· Deploy additional adults and equipment to support collaborative and physical play during unstructured times


	EEF Toolkit: Social and emotional learning

EEF Improving Behaviour in Schools

DfE National behaviour survey report: 2024 to 2025 academic year

Unveiling Therapeutic Thinking’s Impact on School Behaviour: A Realist Evaluation

	2

	Cultural Experiences

Provide money to fund trips and residentials for each year group in the school and financial support to specific demographics to enhance access and support for all.
	
EEF Guide to Inclusive Teaching
	8

	Supporting families
Hamish and Milo wellbeing intervention to run with families throughout the year leading to improved relationships. 

	EEF Toolkit: Parental engagement

Evidence based SEL and SEMH programme - SEL & SEMH Programmes & Resources | Hamish & Milo


	9



Total budgeted cost: £146,728
Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Attendance (SDP 3.1): Last academic year (2025-26), attendance for disadvantaged pupils was a significant barrier. Overall attendance was 89.5% - 3.5% of this was unauthorised absence. Persistent absence was 34.6%. Only 34.6% of the disadvantaged cohort had attendance over 96%. 

Behaviour (SDP 3.2):: Some pupils have high levels of dysregulation due to varying experiences of social engagement. Disadvantaged pupils have too many recorded behaviour incidents and suspensions.

Statutory assessment scores from the last academic year (2025-26), indicate significant underachievement. This suggest that the disadvantaged cohort in the school have significant conceptual gaps in reading, writing and maths:
· 1 of 5 pupils had a ‘good level of development’ in EYFS.
· 1 of 6 pupils passed the year 1 phonics check.
· No pupils (from 15) achieved full marks in the Multiplication Tables Check. Their average score was 15.9.
· 1 of 5 pupils achieved the expected standard at KS2 in reading.
· No pupils (from 5) achieved the expected standard at KS2 in maths.
· 2 of 5 pupils achieved the expected standard in Grammar, Punctuation and Spelling.
· No pupils achieved the higher standard reading, writing or maths.











	PP data summary 25-26
	Cohort
	PP
	Non PP
	Difference between PP and non-PP

	EYFS
	Pupil Numbers
	36
	8
	28
	

	
	GLD
	69%
	25%
	82%
	57%

	
	
	
	
	
	

	Year 1
	Pupil Numbers
	34
	8
	26
	

	
	Phonics
	79%
	38%
	92%
	54%

	
	
	
	
	
	

	KS1
	Pupil Numbers
	35
	10
	25
	

	
	Reading EXS+
	66%
	50%
	72%
	22%

	
	Writing EXS+
	54%
	20%
	68%
	48%

	
	Maths EXS+
	51%
	30%
	60%
	30%

	
	Combined EXS+
	35%
	10%
	60%
	50%

	
	Reading GDS
	11%
	50%
	8%
	42%

	
	Writing GDS
	11%
	0%
	16%
	16%

	
	Maths GDS
	20%
	10%
	24%
	14%

	
	Combined GDS
	6%
	0%
	8%
	8%

	
	
	
	
	
	

	KS2
	Pupil Numbers
	19
	5
	14
	

	
	Reading EXS+
	63%
	20%
	79%
	59%

	
	Writing EXS+
	42%
	0%
	57%
	57%

	
	Maths EXS+
	53%
	0%
	71%
	71%

	
	Combined EXS+
	42%
	0
	57%
	57%

	
	Reading GDS
	21%
	0%
	29%
	29%

	
	Writing GDS
	0%
	0%
	0%
	0%

	
	Maths GDS
	11%
	0%
	14%
	14%

	
	Combined GDS
	0%
	0
	0%
	0%




